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Il. Abstract

For a child to perform well in the different learning activities in the classroom, he
should have a keen understanding of what he is reading thus, comprehension is the key.
This study aimed to provide intervention in improving the reading comprehension skills
in English of the 24 Grade 6 pupils of Capangpangan Elementary School for SY 2018-
2019. From the result of the PHIL-IRI (Oral and Silent) of Grade 6 pupils for the past
four years (2014-2015 to 2017-2018) with an average of 82% in the frustration and
instructional level and only 18% for the independent level, proved that the pupils could
read English but they were very poor in comprehension. The researcher used a teacher-
made module as an intervention and T-Test was the tool for analysis in order to interpret
the result. The respondents underwent pretest wherein they read a selection and answered
the 15-item test with comprehension questions in literal, interpretative, creative and
critical (LICC) levels. The post test showed significant difference over pretest. The

researcher found out that the use of story translation was an effective strategy in



upgrading the reading comprehension skills in English of grade 6 pupils, thus the

intervention is commendable for utilization in the Division.
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IV. Context and Rationale

Many Filipino learners encounter various barriers in education and one of these
obstacles is that our learners begin their schooling in a language where they do not
comprehend well. They do not understand the language of education being used as a
medium of instruction in the classroom (DepEd, 2011, Ricablanca, 2014).

Reading Comprehension skills of pupils play a very vital role in the successful
implementation of the teaching-learning process, since comprehension is the act or action
of grasping with the intellect and the capacity for understanding fully. Younger

generation of school children assimilate well when they used words in their own dialect



and is able to express themselves fluently in their own native language-their mother
tongue.

The DepEd Order No. 74, s. 2009 also known as Institutionalizing Mother
Tongue-Based Multilingual Education (MLE) is intensifying further implementation
under DepEd Order No. 16, s. 2012 popularly known as Guidelines on the
Implementation of Mother Tongue-Based Multilingual Education (MTB-MLE),
mandates the teaching of the first language or mother tongue in the Kindergarten, Grades
1, 2 and 3 pupils in all public schools, for them to fully understand what is being
imparted to them. Former DepEd Secretary Brother Armin Luistro said that, the mother
tongue as a subject, focuses on the development of reading and speaking from Grades 1
to 3 and as a medium of instruction, and it is being used in all learning areas from kinder
to Grades 3 except in the teaching of Filipino and English subjects. This order
bequeathed the use of dialect or mother tongue in classroom instruction (2012).

Reyes (2010), conducted a study entitled Using Filipino in the Teaching of
Science which proved the effectiveness of mother tongue instruction in teaching Science
that directed her to conclude that, Grade 4 pupils can grasp and express themselves better
in Filipino than in English and that the respondents can react faster when asked, perform
readily when told to do something, and get higher scores in a test. This study therefore
indicates that it is extra effective to use Filipino in the teaching of Science in Grade 4
(Reyes, 2010).

The study of Ricablanca, (2014) also proved that the use of MTB-MLE
instruction in Science and Mathematics yielded higher performance level of learners and

hence carried out further study to examine the effectiveness of mother tongue based



instruction on the achievement of the Grade | pupils in Mathematics. Result of the study
showed that there was no significant difference in the achievement of the pupils in
Mathematics, nonetheless noted a significant difference that exists for those in the
English instruction and observed a significant variance to have existed in the achievement
of pupils in the English class. It is therefore, desirable and commendable for Grade |
teachers to adopt the mother tongue instruction thus making learners learn well and easily
(Ricablanca J. D., 2014).

In the study of BEKA (2016) he summarized that, students prefer their mother
tongue to other languages for any communication and feel proud for chances to develop
their linguistic and cultural identity. The researcher also noted that they write better in
their mother tongues than in English or other languages. Moreover, he further pointed out
that a recent evaluation of a mother tongue education program in Cameroon reveals that
children who are being exposed in their mother tongue, performed revealingly better in
multiple subjects (including Math and English) than a control group of peers who
attended schools where English was the medium of instruction (Chuo & Walter, 2011). In
Vietnam, 68% of grade one student in a mother tongue program achieved the level of
excellent compared to only 28% of students not learning in their mother tongue
(UNICEF, 2011) (BEKA, 2016).

Consequently, Reyes, R. L. (2010), Ricablanca, J. D. (2014) and BEKA (2016),
figured out in their studies that, MTB-MLE instruction is efficacious in improving the
performance and achievement of grade 4 pupils in Science and grade 1 pupils in English
respectively in the country and even in other countries. Thereupon, the researcher

speculated that Mother tongue-based instruction could also be an effective tool in



uplifting the reading comprehension skills of other grade levels particularly in grade 6,
where the researcher found among her learners a difficulty in their reading
comprehension skills in English.

Language can become an obstruction when learners are not familiar with the
school language and this impacts negatively on their studies (Malone, 2012); as well as a
bridge through the mother tongue (MT) to facilitate learning. International organizations
like UNESCO have always promoted mother tongue education which is a powerful way
to fight discrimination.

Previous findings of researchers serve as a great motivation for the researcher to
conduct further study on the use of MTB-MLE instruction by exposing learners to
English stories with corresponding llokano translation for them to understand well the
stories being read and subsequently improve their comprehension skills in English.

NAKEM International (2017), which is a well-known association of llocano
educators and writers, through its president Aurelio Agcaoili, lauded the new policy as
ushering a new period of linguistic and cultural justice in the Philippines and therefore
agreed that the guidelines protect children’s right to acquire education in their own
mother tongue and at the same time develop their love and appreciation to their first
language.

In improving the reading comprehension skills of the 24 grade 6 pupils of
Capangpangan Elementary School, in the City Division of Vigan, the use of story
translation using mother tongue was an effective tool in augmenting their reading

comprehension skills without compromising English as a language and as a subject.



This study will help pupils to comprehend well and headway in their ability to
infer the meaning of borrowed words and content specific terms using context clues and
other strategies; distinguish text-types according to purpose and language features
through cause and effect and problem and solution; and evaluate narratives based on how
the author developed the elements: setting, characters, plot and theme, thus increasing
their reading comprehension level and in other English-related skills accordingly.

V. Innovation, Intervention and Strategy

The researcher used a Teacher-made Module as an intervention which is
composed of different selections/stories taken from Developing Reading Power 5 book
and localized workbook such as “I am a Bigueno.”

Prior to the intervention, the researcher conducted pretest in order to diagnose the
reading comprehension skills of the respondents wherein they read a story and answered
a 15-item teacher-made comprehension questions in different levels about the selection.
The researcher administered the intervention after the interpretation of pretest result.

The researcher presented the intervention in Module form which is made of
different selections/stories with corresponding mother tongue (lloko) translation. Every
selection has comprehension questions properly translated in llokano. The
comprehension questions were in the Literal, Interpretative, Creative and Critical (LICC)
levels, and presented in multiple choices and open-ended questions properly translated in
llokano. After the implementation of the intervention, the researcher conducted a post test
to find the significant difference in the reading comprehension skills of the pupils before

and after the administration of the intervention.



The researcher interpreted the result subsequently after the conduct of pretest,
implementation of the intervention and conducted the post test using the t-test in order to
find the effectiveness of the strategy.

V1. Action Research Questions

This study aimed to test the effectiveness of Story Translation in improving the
reading comprehension skills in English of the 24 Grade 6 pupils of Capangpangan
Elementary School, in Capangpangan, Vigan City for the school year 2018-2019.

Specifically, it sought to answer the following questions:

1. What is the level of performance of the pupils before and after the intervention?

2. Is there a significant difference in the mean score in the pretest and post-test?

3. What is the percentage gain in the reading comprehension?

VII. Action Research Methods

a. Participants and/or other Sources of Data and Information
The participants of this study were the 24 Grade 6 pupils of Capangpangan

Elementary School in Vigan City Division for SY 2018-2019, wherein the
researcher choose them based from the result of the administered diagnostic
test whose percentage in their reading comprehension was only 7.625%.
Furthermore, the researcher informed the pupils and their parents about the
research and secured permission through parent/guardian’s consent and
moreover voluntarily submit themselves to undergo the research.

b. Data Gathering Methods

The researcher adopted a one-group Quasi-experimental research design

since it is a research design that involves only one group of research subjects



who participated in some treatment of interest. The researcher observed the
respondents before and after the administration of treatment of interest and the
observed changes in the outcome of interest causally attributes to participation
in the treatment (Mitchell O., 2015). Practically, this design is appropriate for
this study since it served to examine the effectiveness of story translation in
improving the reading comprehension skills of the 24 grade 6 pupils which is
a one-group respondent or dependent sample only.

The researcher followed correct procedures to give accurate analysis on
the data collected and employed the Mean in determining the reading
comprehension skills in English of the respondents before and after the
intervention. The scores of the respondents were summed up, calculated and
then divided it with the total number of respondents (Sirug, 2016). The
researcher used the data below to analyzed and interpret the reading

comprehension skills of the pupils.

Ranges of Scores Descriptive Rating Equivalent
12.01-15.00 Very High
9.01-12.00 High

6.01-9.00 Fair
3.01-6.00 Low
0.001-3.00 Very Low

To determine if a significant difference existed between pretest and post
test scores of the respondents, the researcher used t-test for
dependent/correlated samples. Furthermore, to determine if meaningful
contrast between pretest and post test existed, the researcher employed

dependent t-test for dependent samples. (Batin 2013).



To determine the significant difference and percentage gain in the reading
comprehension level of pupils, the researcher gave the respondents a story to
read and after that, answered a 15-item teacher-made comprehension
questions in different level about the selection. Two school administrators and
an education supervisor in English validated the questionnaire that used to
measure the reading comprehension skills of the respondents after which, the
researcher personally distributed the questionnaires to the respondents and

continuously monitored them until the entire duration of the study.

VIII. Discussion of Results and Reflection

The percentage and frequency distribution on the level of reading comprehension
skills and scores of the respondents as reflected in table 1 and figure 1 give a clearer
illustration for easy reference and analysis. Eleven out of 24 pupils or 45.83 % of the
respondents generated a fair level of reading comprehension in pretest while only one out
of 24 or 4.17% garnered a very high level of reading comprehension. Moreover, the
result of the post-test surpassed the result of pretest as indicated in the table, as evident 11
out of 24 or 45.83% build up a very high level of comprehension while 10 out of 24 or
41.67% acquired a high level of comprehension and only one out of 24 or 4.17%
cultivated a fair rating. However, as viewed in table and figure 1, two respondents who
scored 6 and 8 during pretest, both scored 4 in the post test nevertheless, it did not affect
the overall percentage result of the reading comprehension skills of the respondents.

Table 1. The Level of Reading comprehension skills of the pupils before and after the
intervention.



Scores Performance Pretest Post test

f % f %
13-15 Very High 1 4.17% 11 45.83%
10-12 High 4 16.67% 10 41.67%
7-9 Fair 11 45.83% 1 4.17%
4-6 Low 6 25.00% 2 8.33%

0-3 Very low 2 8.33% - -
Total 24 100% 24 100%

Figure 1

Pre and Post Test Scores

e Pre Po.
1 2 3 4 5 6 7 8 9 10111213 141516 17 18 19 20 21 22 23 24

Table 1 showed evidence that the level of reading comprehension skills of the
pupils in the post test has significantly improved over the result of pretest, and
subsequently, the intervention which made use of story translation in mother tongue has a
positive impact in the improvement of the reading comprehension skills in English of the
respondents.

Table 2. The t-test of the significant difference in the mean score and gain ratio in the
reading comprehension skills of pupils.

Pretest Post test
Mean 7.63 11.96
Mean Difference 4.33
Computed t-value 6.49

Gain Ratio 56.83




On the other hand, table 2 further clarifies that there was a great difference in the
post test mean over the pre-test. The percentage gain in the post test generated a result of
56.83% as compared in pretest which means that the gain score in the post test is more
than 50% over pretest scores, demonstrating that the scores in pretest showed
development more than twice after employing the intervention.

Reyes (2010), conducted a study entitled Using Filipino in the Teaching of
Science which proved the effectiveness of mother tongue instruction in teaching Science
that directed her to conclude that, Grade 4 pupils can understand and express themselves
better in Filipino than in English and that the respondents can react faster when asked,
perform readily when told to do something, and get higher scores in a test. This study
therefore implies that it is extra effective to use Filipino in the teaching of Science in
Grade 4 (Reyes, 2010).

Ricablanca (2014), made a study that substantiate the application of MTB-MLE
instruction which vyielded higher performance level of learners in Science and
Mathematics. Furthermore, he conducted a study to interrogate further the effectiveness
of mother tongue based instruction on the achievement of the Grade | pupils in
Mathematics and found out that, gender grouping gave no significant difference in the
achievement of the pupils. In addition, considering also the socioeconomic status of the
respondents proved no significant difference among groups for those who were in the
mother tongue-based instruction, but a significant difference exists for those in the
English instruction. In summation to the aforementioned citation, there was no significant
difference in the achievement of the pupils in the mother tongue class when the

researcher considers the ethnic origin grouping of the respondents, but noted a significant



difference in the achievement of pupils in the English class. The researcher therefore
recommends that it is advisable for Grade | teachers to adopt the mother tongue
instruction because this makes learners learn well and easily (Ricablanca J. D., 2014).

In the study of BEKA (2016) he summarized that, students prefer their mother
tongue to other languages for any communication and feel proud for chances to develop
their linguistic and cultural identity. The researcher also noted that they write better in
their mother tongues than in English or other languages. Moreover, a recent evaluation of
a mother tongue education program in Cameroon reveals that children who are being
exposed in their mother tongue, performed significantly better in multiple subjects
(including Math and English) than a control group of peers who attended schools where
English was the medium of instruction (Chuo & Walter, 2011). In Vietnam, 68% of grade
one student in a mother tongue program achieved the level of excellent compared to only
28% of students not learning in their mother tongue (UNICEF, 2011) (BEKA, 2016).

Subsequently, in the study of Reyes (2010), Ricablanca (2014) and BEKA (2016)
have proven the effectiveness of the use of Mother Tongue-Based Instruction in the
teaching of Science, Mathematics and English respectively which goes to show that
previous and present studies have a positive impact in the improvement in the
comprehension skills of respondents at different times and in different countries.

Based from the stated analysis of the results, the researcher can therefore
conclude that the use of story translation which is providing sub-titles of English stories
in the mother tongue or native language of the pupils is an effective strategy in upgrading
the reading comprehension in English of grade 6 pupils of Capangpangan Elementary

School.



Studies of other researchers showed that the use of MTB-MLE or mother tongue
instruction has a significant effect in the improvement of the learning ability and reading
comprehension of a learner, as stated and proven in the study of BEKA, he summarized
that, students prefer their mother tongue to other languages for any communication and
feel proud for chances to develop their linguistic and cultural identity. He further
mentioned and reported in his study that the respondents express themselves well in their
mother tongues than in English or other languages. He also added that, a recent
evaluation of a mother tongue education program in Cameroon reveals that children
being taught in their mother tongue, performed significantly better in multiple subjects
(including Math and English) than a control group of peers who attended schools where
English was the medium of instruction (Chuo & Walter, 2011). Another study conducted
in Vietnam that supports the findings of previous researchers which proved that 68% of
grade one student in a mother tongue program achieved the level of excellent compared
to only 28% of students not learning in their mother tongue (UNICEF, 2011) (BEKA,
2016).

The respondents might have improved in their ability in inferring the meaning of
borrowed words and content specific terms using context clues and other strategies;
distinguishing text-types according to purpose and language features through cause and
effect and problem and solution; and evaluating narratives based on how the author
developed the elements: setting, characters, plot and theme. Notwithstanding, some
pupils might have improved well in other competencies like composing clear and

coherent sentences using appropriate grammatical structures; and using various types and



kinds of sentences for effective communication of information or ideas, thus snowballing
their reading comprehension level.

Instruction flourish well in teaching-learning process when pupils can fully
understand what is being imparted to them and can carry out a given task when their
ability to comprehend is high. Furthermore, transfer of knowledge is easier, faster, and
conveyed with ease in one’s own mother tongue because pupils can grasp well when
delivery of the lesson is in their native language. The researcher, therefore concludes that
the use of story translation is an effective way of improving the reading comprehension
skills of the grade 6 pupils of Capangpangan Elementary School. Twenty-one out of 24
pupils or 88% of the respondents scored high to very high in the post test after the
administration of the intervention. Therefore, the researcher can conclude that the use of
mother tongue is an effective tool in enhancing the reading comprehension skills in
English of the Grade 6 pupils without overlooking English as a language and as a subject.
Furthermore, this study will also serve as mechanism that rekindle pupils’ interest to
learn more, develop keener love, deeper understanding and appreciation of their own
dialect, thus preserving their cultural identity. Moreover, this study is commendable for
utilization.

IX. Action Plan

Since this study have been found effective, the intervention will be utilized by the
Grade 6 pupils of Capangpangan Elementary School in the incoming school years. The
result will be disseminated to my co-teachers during our LAC session and eventually to

my colleagues in our cluster and division.



ACTION PLAN

Activitie | Objectives | Strategy/ies Person/s | Time | Resou Success
S Involved | Fram | rces Indicator
e
Informat | 1. To inform | 1. Announce | 1.Researche | June | Slide | Respondents,
ion and the result of |, 217, decks | administrator
dissemin | disseminate | the AR to the | Administrat | 2019 , teachers,
ation the result of | respondents, | or, parents and
the AR to administrator, | Teachers, pupils shall
respondents, | teachers, parents and have been
administrator | parents and pupils informed on
s, teachers, pupils during the Result of
parents and PTA the action
pupils. conference. research.
2. Todiscuss | 2. Present 2. July Slide | 1.
the positive and explain Researcher, | 4, decks | Administrato
result of the | theresultto | administrato | 2019 r and
AR to colleagues r and colleagues
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for possible been
adaption of informed of
the technique the positive
or result of the
intervention AR for
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and adaption.
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research.
2. To assist 2. Making of July 2.
colleagues in | AR title 18, Colleagues
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ntation | on of the AR Researcher | to le, pupils shall




intervention | intervention | Grade 6 Dec. | testin | have
to Grade 6 to improve pupils 2019 |g improved
pupils to the reading materi | their reading
improve their | comprehensi als comprehensi
reading on in English on in English
comprehensi | of Grade 6 after the
on in English | pupils implementati
on of the
intervention.
Cluster/ | Information | Presentation | Division Oct. Slide | Colleagues
Division | dissemination | of result of Research 2019 | decks | inthe
wide on the the AR to the | Committee, division shall
Dissemi | background Division EPSin have been
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research or Committee, B, the
study to EPSin School background
colleagues in | Englishand | Administrat of the
the cluster or | MTB, School | ors and research for
division for | Administrato | Teachers possible
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intervention | INSET or technique
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